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Doncaster Enterprise Research Project – the impact on the 

learner of the enterprise activities they are involved with at 

Key Stage 4 
 

 

I don’t believe that enterprise is just a case of making money. I believe you can be 

enterprising in various ways so it’s not just a case of doing some activity to earn a 

revenue, it’s a case of using imagination and becoming aware of your own 

abilities. It’s more the inner peace, satisfaction and fulfilment with what you’ve 

performed that’s the enterprise bit. If the outcome is that you make money 

fantastic but it still requires an awful lot of self-fulfilment and personal 

achievement. It’s recognising a child’s strengths and interests and fulfilling that 

need. It might not necessarily be one particular subject area it might be a mixture 

of things from a few subject areas but leading to esteem. (Enterprise co-ordinator 

in a Doncaster school.) 

 

An initial part of this research was for me to interview the Enterprise co-ordinators in the 

schools that had volunteered to take part. The answer given above (whose views were 

reflected in all of the interviews) shows just how exciting and important enterprise 

education can be.  

 

1) Research Aim  

The aim of this research is to undertake research into the impact on the learner of the 

enterprise activities they are involved with during Key Stage 4. 
 

 

2) Introduction 

Since September 2005 there has been a statutory requirement for all young people in Key 

Stage 4 to access a minimum of 5 days (equivalency) of enterprise education. In 2006 

Doncaster MBC 14-19 Team decided that to gain a greater depth of understanding it 

would be useful to undertake qualitative research on the impact on the learner of the 

enterprise activities with which they are involved during Key Stage 4. They secured 

monies from European Social Fund Objective 1 and from DonBac and in October 2006 

set up a research project to run from December 1
st
 2006 to August 1

st
 2009 to provide a 

qualitative study as outlined below: 

 

Since September 2005 there has been a statutory requirement for all young people 

in Key Stage 4 to access a minimum of 5 days (equivalency) of enterprise 

education. These experiences should enable the pupils to increase their own 

enterprise capabilities and learn in an enterprising environment. Financial 

capability  and business/economic understanding are at the centre of Enterprise 

Education. Since 2005, Doncaster schools have received access  to various 

funding streams to support  the implementation of Enterprise Education including 

Objective 1 (European Social Fund), Neighbourhood Renewal Fund, DFES 

standard Fund, DfES 14-19 Pathfinder monies, DonBac Enterprise Funding and 

support from the Enterprise Advisers Service.   
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 Although each externally funded project has undergone, or is undergoing, an 

evaluation process, this tends to be of a quantitative nature. It has been decided 

that in order to apply for future planning and funding, there is a need to carry out 

research into the impact on the learner of their present enterprise activities, i.e. a 

qualitative study carried out across the two year cycle of Key Stage 4. (Invitation 

to quote letter by Doncaster MBC, October 2006)  

 

 

3) Research Approach 

A key principle of my approach to research is to view participants involved in the 

research project as experts with whom I collaborate in carrying out research, not merely 

as people to whom research is done. In the first phase meetings were set up with key 

stakeholders so that I could explain the research and elicit their ideas and support. This 

first phase was important to clarify the scope of the research: 

 

- What would stakeholders like to see as outcomes of the research? 

 

- What needed to be done to achieve those outcomes? 

 

- What data is/will already be collected that would be relevant to the research? 

(Schools are very busy so it makes sense when possible to use data they already 

collect rather than asking them to do extra things.) Where additional data needs 

to be collected what would be the best ways of obtaining it? 

 

- What involvement would stakeholders want in the research? 

 

- How practical are different research methods in this context? 

 

4) Research plan 

Doncaster MBC specified that they wanted a qualitative research approach involving 

research to start in December 2006 so that everything would then be in place for the 

actual research on the pupils to start when they were in Years 10 and 11. The research 

plan was designed to fit this overarching design. 

 

 Phase 1 December 06 – February 07  
- Meet with the stakeholders  

- Recruit schools to the research  

 

 Phase 2 March 07 – August 07  
- Initial data collection – interviews with enterprise co-ordinators in participating 

schools    

- Baseline questionnaire to be completed by approximately 500 pupils in Year 9 

to ascertain their knowledge prior to them starting in Year 10  

- 1st Interim Report June 2007 
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 Phase 3 September 07 – August 08  

- Collection of data from pupils and staff through interviews and observations  

- Follow up questionnaire of pupils (now at end of Year 10) who completed the 

questionnaire when they were in Year 9.   

- Second Interim Report end of August 2008 

 

 Phase 4 September 08 – August 09   
- Final collection of data from pupils and staff through interviews  

- Writing of final report for 1
st
 August 2009. 

 

 

  

5) Initial Findings from the enterprise co-ordinators 

Not only is enterprise education still comparatively new at Key Stage 4 but unlike other 

subjects such as geography or science it does not take place in specific lessons each 

week. Although many schools do have specific enterprise days/events they also recognise 

that to be effective it needs more than this, it needs to be a part of many curriculum areas.  

It can be difficult to identify where and when enterprise education is taking place. Some 

schools are only just realising the need to map this, others are starting the process. When 

asked if the mapping had taken place in his school one co-ordinator responded: 

 

No but what we have got planned is a whole staff training session in June where 

one of the objectives is to try and get the big picture of what is happening, to try 

and do some sort of audit then. So it’s a bit raising awareness of what enterprise 

is amongst staff, what’s currently happening within departments. 

 

Another school has done the initial mapping but then realised mapping is only the start 

and that the next phase is looking at the quality assurance of it, which again is more 

difficult when it is part of a wide range of subjects and activities. 

 

When I’ve done an audit in the past a lot of enterprise and teaching and learning 

does take place, our next stage is the quality assurance to make sure the 

enterprise things do take place. For instance in Year 10 I’ve put down what 

activities they currently do like a field study and then they’ve had to say OK what 

kind of enterprise skills did that cover. So there is some enterprise teaching that 

does take place in most subjects. 

 

Because Enterprise education goes across school subjects it needs the support of SMT. 

Some of the enterprise co-ordinators felt that they had this, indeed one felt he was on a 

par with SMT as he reports directly to the head, but others felt they had less support. For 

instance at a WRL/Enterprise Co-ordinators network meeting some participants felt that 

in their schools they were not made aware of the specific enterprise funding coming into 

their school nor given access to it. (DfES Standards funding for Enterprise is not ring 

fenced.) This is important for as one co-ordinator explained enterprise co-ordinators have 

to motivate other staff in the school to become involved and deliver enterprise education 

in their subjects but ‘Can you be a motivator if you don’t get support from your SMT?’   
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The co-ordinators were all very enthusiastic about enterprise and saw it as being of real 

value, far beyond the minimum 5 days equivalency set down for Key Stage 4 pupils. 

They had a real belief in its worth.  One co-ordinator explained:  

 

I try to give them projects that can involve different groups of children in an in 

depth way and allow them to fulfil themselves within it. 

 

Another when asked what was his aim, what are you actually trying to do?’ responded: 

 

It’s attitude, you know, I think the best definition is being prepared to get off your 

backside and do something, having that can do attitude, everything requires effort 

but you can do it. At the minute we start with what is an entrepreneur, people 

start with Bill Gates. At the minute we’ve got a video ‘Getting the Buzz’ which is 

local entrepreneurs, I mean Brian Nelson, he’s from a special school and he’s 

running a business. It’s people who our youngsters can identify with. That attitude 

that if you’re prepared to work hard then you can do it, also some knowledge 

about businesses and some finance and that but really mostly about the attitudes 

and skills needed - you know team work and communications. Read the jargon 

and it’s ‘prepare young people to be able to take a full role in society’ which is 

right that’s what you’re trying to do.  

 

 

The enterprise co-ordinator in a special school was convinced of the benefits to 

youngsters there. Her school uses the Young Enterprise Scheme and she explained that 

the version the school uses is a team programme as it costs less and is less prescriptive 

which best suits the pupils and the school. For part of my interview a volunteer who had 

first become involved with Young Enterprise when he worked in industry joined us. He 

explained that all of the youngsters joined in no matter what their disabilities: 

 

In no time they settle down to it. I’ve never heard any of them say ‘I don’t think 

I’m capable of this’. The way they help each other is amazing. 

 

The enterprise co-ordinator responded: 

 

It’s because they own it, they have the choice of what they do with the money at 

the end. They rise to the challenge, they will talk for England when they’re doing 

this whereas in other situations they don’t talk like that. One young man was so 

keen, he was managing director of the company, that when he had to go into 

hospital for a serious operation he made the group email him to keep him up to 

date with what was happening in the company. They had to have a new temporary 

managing director but he still insisted on knowing what was going on.  

 

Although the enterprise co-ordinators were pleased with the progress they were making 

they identified further challenges. One was to get the school staff to take real ownership 

of their part of enterprise education rather than thinking that responsibility for it lay just 
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with the enterprise co-ordinator. One co-ordinator explained about an enterprise event 

that was being planned at his school: 

 

We’re not there yet. I’m trying to get those days owned by Year teams initially 

and then to move it on to departments next. That’s what I hope for the day we’ve 

got coming up, is to put it back into departments and say this is your 

responsibility not just mine because there’s still an element of that’s yours (his) 

but I’m putting that back. I’ve just about got there with some of the Year tutors.  I 

say it’s your day not mine, I’ll help you but it’s yours. I think a lot of schools are 

in that position. Not surprisingly because you’ve got so many initiatives, the 

departments have got to deliver gifted and talented, and there’s citizenship and 

things like that. 

 

When I told an enterprise co-ordinator in a large school that what I was really interested 

in was what the Key Stage 4 pupils gain from their enterprise education he regarded that 

as something he too wanted to know but as yet did not. 

 

You can’t really quantify it because you’ve got to see it within their whole school 

experience. We flag up big events in the hall to get the kids interested in them and 

then follow that through with activities. The students have never been asked to 

pull that together in terms of a profile of assessment or anything like that, 

basically because there has been no need. You know if they do their Progress File  

correctly they should be able to record something in there.  

 

One of the things I’ve been trying to do now is to say OK we’ve put the funding in 

how do we know we are getting value for money. Like all new initiatives it will 

take time to bed in. I’m not convinced that we as a school have actually given the 

joined up thinking to the kids. In terms of Enterprise education would they realise 

that their financial literacy programme that they do here is actually part of 

enterprise?  So we’ve obviously got to put the big picture in front of them  

     

Pupils are used to compartmentalising their school subjects, as are most of the staff who 

teach them. The focus of this research - to assess the impact on the learners of the 

Enterprise activities they are involved with at Key Stage 4, is clearly relevant to schools.  

 

6) Pupil interviews -interim findings  

 

What is enterprise education? 

The pupils seemed to have a good understanding of what enterprise education is as their 

answers below demonstrate:    

 

We got told it was different skills like teamwork and leadership and things like 

that. 

 

Starting up your own business. 
  

However, some expressed it as being much more than that: 
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Financial values and how you do it. How to get money and how not to spend it too 

much, and what you can spend on. Doing your dream life style and what’s 

different between your dream and what you can actually afford. 

 

Just like learning how to deal with the real world and how you sort of put things 

into order so you know what you’re doing later on in life. You learn about 

businesses. 
 

Once somebody in the group expressed it in this wider whole life/future context then the 

others would all nod and say things which showed they agreed. It really did seem that 

they saw it as something that is very important to them. For a part of their school 

curriculum which is designated just five days equivalency  a year and for which no 

accreditation is given, at a time (Key Stage 4) when there is so much emphasis on GCSEs 

and obtaining good results,  then this is somewhat surprising. Why might this be? Clearly 

it reflects on the way it has been presented to them in school but we all know that telling 

pupils things, especially by the time they reach Key Stage 4, is one thing getting them to 

agree is something quite different.     

 

Not only did the pupils seem to regard enterprise as something that would enable them to 

achieve their dreams and their future, they also talked about the specific skills that are 

identified as enterprise and would help them in the future such as teamwork, leadership 

and risk taking. I was very impressed by their understanding of ‘enterprise’.  When I told 

one group this they responded by saying that had I interviewed them a year earlier, when 

they had started in Year 9 then their answers would have been different as they now had a 

much better understanding of it: 

 

Pupil: Then we wouldn’t have known half the things you were talking about. 

 

Interviewer: That’s interesting, how much do you think you learned in that year, 

what wouldn’t you have known? 

 

Pupil: What enterprise actually is. 

 

Another pupil: I think I would have had a rough idea but my knowledge wouldn’t  

have been as great. 

  

Clearly they had made progress in their enterprise education in Year 9. 

 

Teamwork 

When asked about some of the specific skills relating to enterprise teamwork was 

something about which they had a lot to say. They were all clear about what it meant and 

could all provide instances of times in school when they had been asked to practice it. 

They referred to specific enterprise activities on what they called ‘special’ or 

‘enrichment’ days when they were off normal timetable. They could also (usually after 

prompting by the interviewer) identify when teamwork was used in classes which were 

not enterprise based.  PE was often cited but so too were science, English, mathematics 
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and history. What did they think about teamwork? In answer to the question ‘do you like 

working in a team?’ the answer was usually an enthusiastic ‘yes’. Why did they like it? 

 

So you’re with other people and they help you quite a lot, it’s not like doing it by 

yourself.  

 

It’s just like having to deal with the real world 

 

Because it’s fun. But you have to cope with people you maybe don’t really like. 

 

However, although team working was something they recognised, further questioning 

elicited the fact that usually when they were told to work as a team they were rarely given 

advice on what skills were needed to do this effectively. Sometimes it was more ‘get into 

small groups’ and do this. So although they liked it when in lessons they broke into teams 

maybe they were not acting in ways that produced the most effective teamwork. Yet they 

were not told how to improve their team working in the future. The pupils themselves 

reflected in the interviews that this was not always the most effective way as for instance 

people tended to stay with their friends rather than having to work with pupils who they 

related to less well.    

 

Leadership 

All of the pupils saw that leadership was a part of enterprise. Some were enthusiastic 

about being a leader.  For instance a very confident girl who was always quick to answer: 

 

Leadership, that’s fine, I think we’re all strong people. 

 

In a different group a confident boy explained what had been his experience: 

 

I like to be a leader because it’s one of the things I like to do. Not to boss people 

around as such but I like to lead it, (he laughed and added) well barring if 

anything goes wrong but I like the rest.   

 

However, unlike teamwork where they were all pleased to work in teams, only some of 

them were happy to be the leader.  One boy explained that he did not like having it 

suddenly thrust upon him: 

 

It would be good but you know like if you get asked all of a sudden then you won’t 

know what to say to people or how to make them listen to you or how to make 

them do what you want them to do.  

 

A girl in the same group followed this up by adding that she did not like being a leader at 

all: 

I don’t like it, I always feel as if I boss people around and tell them what to do. 

 

Interviewer: Has anybody ever told you how to make that leap from bossing 

people around to leading them? 
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No 

 

Would you like them to? 

 

Yes. 

 

When I’m older and I’ve got a job where maybe I have to lead a group I won’t be 

able to do it properly.  

 

The pupils had clearly been given some advice about leadership, for instance several 

mentioned the importance of listening to other people’s views but  most felt that more 

help would be useful: 

 

I have been told what to do but I would just listen to people’s views. I don’t think 

I’d be able to do it like really good because I haven’t got any confidence to like 

really lead. I sometimes make wrong decisions and everything.  

 

Risk taking 

When the  pupils were asked if they understood the concept of risk taking they all said 

yes. However risk taking is part of normal everyday life, did this confidence relate to that 

or had they learned more about it at school:  

 

 Interviewer: Do you think you have learned more (about risk taking) now from school 

than you already knew or do you think you already knew a lot from your life outside 

school? 

 

Several pupils all tried to speak at once saying what a lot they had learned about risk 

taking at school: 

 

If you start your own business you are liable for everything so they could take like 

your house and your car. 

 

Some pupils talked about an ‘off timetable day activity’ the previous week when they had 

had to work as teams to ‘buy’ materials that they then made into products e.g. photo 

frames and then ‘sell’ them. They explained this was risk taking as you ‘have to try to sell 

it for more than it cost you to make, that’s the risk.’ Some of the pupils had chosen 

business studies as one of their options and they felt that they would have done more 

about this than the others. This was probably true but the others insisted they had done a 

lot about it too both in whole days off timetable and in mainstream lessons  such as 

mathematics. When the pupils were talking about risk taking then most of the time they 

talked about it in relation to money. For instance when asked what risk meant a pupil 

said: 

It’s the likelihood of you coming out better off than when you went in, or not.  
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 However, a few added things which suggested that they had thought about it in relation 

to their current lives in school, particularly the way choices they made could affect their 

future careers. For instance one pupil felt that they had already done so when they chose 

their options:  

 

But like you have to take risks with what subjects you are picking so say you 

didn’t want to take music but you might have to think like whether you need music 

in what you want to do and that.  

 

In a different school a pupil made a similar point: 

 

What you do with your career is a risk, like going to college is a risk, or choosing 

your options are all a risk.  

 

Finance aspects of enterprise 

When they talked about risk taking most of the pupils talked about in relation to money 

i.e. making a profit or a loss. However when they were asked more directly about  

handling and managing money they felt that they had not really done much in school 

about that. One pupil said that they had done something in maths about calculating 

interest but they felt that they needed ‘a bit more about borrowing money’. When asked if 

they had learned about financial matters such as savings and investment, money markets, 

or how the economy works only those doing business studies said they had done 

anything, for instance one mentioned that ‘they had done something about shares and 

shareholders’.  These are pupils just at the start of Key Stage 4 so it is not surprising that 

they had little knowledge in this area. 

 

How should enterprise be taught? 

When the pupils were asked if they had any advice to give to teachers about delivering 

enterprise education they were eager to contribute. They spoke of liking enterprise 

education because it was ‘fun’: 

 It needs to be fun so the pupils will listen. 

 

If they make it fun then you learn more. 

 

Did they think their own enterprise learning had been fun? 

 

Interviewer: Is enterprise quite fun then when you’re having those lessons. 

 

Chorus of yes. 

 

Boy: It’s quite nice isn’t it?  

 

Girl: You’ve got to be careful that it isn’t made to be too dull, just like other lessons. 
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In another school the answers about making it fun was also emphasised and there the 

pupils put this into the context of how hard they worked in their main curriculum 

subjects: 

 

A lot of teachers ought to realise how much we’re actually doing at the moment, 

like I’m expected to do quite a lot of work every single day. I’ve got a lot of 

course work at the moment and some teachers just don’t understand that, they 

think we’ve got a really easy life but we haven’t. 

 

The pupils had ideas about the best ways of delivering enterprise education: 

 

Make it practical as well to start off with. 

 

A different pupil amplified this by describing her best enterprise experience:  

 

My best was when these people from business were there and you all got these 

materials and things and make things, you had to buy the materials then you had 

to sell it, and at the end see who had made the most profit. I think that was in Year 

8 or 9.  

 

Taking responsibility for own actions 

Most of the pupils thought that as they were moving into Year 10 they were focusing 

more on the need to take responsibility for their own actions. The pupils themselves 

recognised that their progress in gaining enterprise skills, especially those that depend on 

their own attitudes and behaviour, depended not only on what they were learning in 

school but also on the fact that they were maturing: 

 

Pupil: I was absolutely a different person last year. 

 

Interviewer: In what way? 

 

Pupil: Because right at the beginning of this year I was still the same person as I 

was in Year 9, I wasn’t as sure as everybody else and I think that’s got a lot to do 

with who I was hanging around with. But I am responsible for my own actions. I 

do blame myself, but I think if you hang around with mature people then you 

mature a lot quicker as well. I just wasn’t hanging around with more mature 

people. 

 

However, when talking about maturity and taking responsibility for their own actions 

they did not mention specific things that they had learned through enterprise or other 

lessons in school but in changes in themselves. This seemed often to be based on 

influence from home e.g. wanting to please their parents 

 

I think a lot of it was to do with S to be honest. I think S has matured a lot more 

than anybody else in our group, she were getting really good marks in everything 

and our business group was always talking about how good S was in her class. I  
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started hanging round with different people so it was for my mum really to prove I 

can rely on myself instead of others. 

 

Recognising that their choice of friends affected their behaviour was the thing most 

talked about by the pupils when they were discussing taking responsibility for their own 

actions: 

 

Girl 1: I think you learn a lot from friends as well, taking responsibility for 

yourself and your own actions because if they want to do something wrong then 

you fall out with them really. 

 

Another girl said ‘yes’ and explained how she changes how responsible she is depending 

on what group she is with. She has not though got as far as the girl above who actually 

changed her friends to be more responsible. This second girl has not got that far but she 

does recognise that she behaves differently and less responsibly with some groups.  

 

Girl 2: I think I change with different groups that I hang around with. I’ve got the 

group where I can work and still have a laugh, then I have a different group 

where I have a laugh but in a different way, it’s totally different, we are all silly. 

In that group you sometimes do stupid things and you try too hard to have a 

laugh. 

 

 

 

7) Quantitative data 

To ascertain the views of the pupils just before they moved into Key Stage 4  three 

schools agreed to ask their Year 9 cohort of pupils to complete questionnaires. This 

represented about 500 pupils with 447 completing the questionnaires in July 2007. The 

questionnaires (see figure 1 on the next page) had a total of 22 questions with the first 14 

focusing on knowledge e.g. ‘How much do you know about how to make good decisions’ 

and the last 8 questions asking the pupils for their usual response to a situation e.g. ‘What 

is your usual response when asked to assess risk’. The pupils were asked to tick one of 5 

boxes for each question these ranged from ‘ (a) -I don’t know anything’ to ‘(e)- I know all 

about this’.  

 

So what did the pupil responses to the questionnaire reveal? Almost all of them 

completed the whole questionnaire but a few (1%) missed out a question or ticked  more 

than one box to a question, in these cases this report refers to that as ‘n/a’ not available.  . 

Overall the percentage of answers in the ‘I don’t know anything about this was  6%’. In 

the ‘I know a bit about this’ category it was 19%. In the ‘I know quite a lot about this’ 

category it was 26%. In the ‘I know a lot about this’ category it was 34%; with 14% of 

answers in the ‘I know all about this category’.  See figure 2 which shows the percentage 

in each of the ‘a –e’ categories (+ a sixth category was used in the analysis of ‘n/a’ for 

those who did not complete the answer to a question.) 
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Figure 1  

Questionnaire 

How Enterprising are you?   

Enterprise Education is an important part of the Year 10 school curriculum. Please 

complete the questionnaire below to help us to understand how much you already know. 

Name:_________________________________ M/F______ Tutor Group:- 

___________ 

Tick the box which best describes how you feel about each of the statements in the 

left hand box 

How much do you know about each of the 

following? 

 

 

I don’t 

know 

anything 

about this 

a 

I 

know 

a bit 

about 

this 

b 

I know 

quite a 

lot 

about 

this 

c 

I 

know 

a lot 

about 

this 

d 

I 

know 

all 

about 

this 

e 

1How to be well organized      

2 How to work well in a team      

3  How to solve problems      

 4   Deciding how risky something is       

5    How to make good decisions      

 6    What the world of work will be like      

 7   The skills that I will need for work      

 8    Handling and managing money      

9  Borrowing money and debt      

10     Savings and investment      

 11    Businesses and how they are organized      

 12    Markets and how they work      

 13   How prices are determined      

 14    How the economy works      

15    When asked to do something new                             

 16   When listening to other peoples views      

 17    When asked to lead a group task      

 18      When set a challenging task      

 19    Taking responsibility for your self      

 20    When asked to make decisions      

 21   When set a problem to solve      

 22    When asked to assess risk      
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Figure 2 

 
 

 

In which questions did our pupils feel most confident?  

The most ticks in the highest category (e) ‘I am excellent at doing this’ was for question 

19 ‘Taking responsibility for yourself’ where 28% ticked this box. The next highest was 

20% for question 1 ‘How to be well organised’ followed by 18% for question 2 ‘How to 

work well in a team’.  

 

When this was widened out to include those who had ticked category ‘d’ ‘I know a lot 

about this’ so that  the percentages refer to categories ‘d’ and ‘e’ added together Q19 

remained the highest category with 71%.  This was followed by 66% for question 2 ‘How 

to work well in a team’ and then question 16 ‘listening to other people’s views’ with 

59%.  

 

 

In which questions did our pupils feel least confident?  

 We need to remember at the time they completed this questionnaire our pupils were only 

at the end of Year 9 and we would not expect them to have a lot of knowledge about 

everything before they had even moved up to Key Stage 4. The highest number of  ticks 

for ‘I don’t know anything about this’ was for question 14 ‘how the economy works’ 

which 24% of the pupils had ticked.  This was followed by 15% ticking question 13 

‘How prices are determined’ and then 13% ticking  question 10 ‘Savings and 

Investment’.                                                                                

  

When this was widened out to also look at those who had ticked category ‘b’ ‘I know a 

bit about this’ so that  the percentages refer to categories ‘a’ and ‘b’ added together Q14 

remained the highest category with 61%.  This time the next highest % was for question 

12 ‘markets and how they work’ followed by question   11 ‘Businesses and how they are 
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organised’ with 49%.   Our pupils had some confidence about things relating to their own 

lives but many of them felt that they had little knowledge of the world of business.  

 

In most of the questions the percentage of answers to a question was similar across each 

of the three schools. However, the exception to this was question 6 ‘What the world of 

work would be like’. In two of the schools almost 50 % of the pupils put themselves into 

the lowest two categories whereas in the third school only a quarter of the pupils did this.  

 

It will be interesting to see in the next questionnaire, which will be completed in Key 

Stage 4, what changes there are in the pupils’ answers. 

                                                     

8)Findings from the pupils in a special school 

The way that enterprise education was taught in a special school was somewhat different 

to that in the mainstream schools involved in this research. The special school caters for 

pupils with physical, medical and behavioural problems, and for children from age 3 – 

18. The classes are small and can include a range of ages. The class that fitted the 

research remit of ‘Key Stage 4’ included pupils from Year 8 to sixth form. The school 

used a version of the young enterprise scheme whereby the pupils set up a company and 

run their own business. Each pupil had a specific role in the company e.g. finance 

director. Teamwork was part of how they worked to run the business and as they bought 

and sold projects things such as risk taking, financial understanding had practical 

meaning for them. All of the pupils were very enthusiastic about enterprise: 

 

I wish we could do enterprise all of the day, every day.  

 

The pupils really seemed to have a very good idea about the concepts of running a 

company. In one observed session they discussed marketing their product and also had a 

long discussion on production and worked out the profit margins on a new product they 

were going to introduce. From things like this they demonstrated that they understood 

risk taking and other enterprise concepts. At one point a visitor  suggested linking their 

product to ‘Harry Potter’ but a pupil quickly explained: 

 

You can’t call it Harry Potter because it’s copyright, she (teacher) learned us a 

lot about that. 

 

The pupils also learned to use business terminology so that in a discussion a younger 

pupil referred to ‘not having enough’ of something they had made but an older one 

agreeing used different terminology - ‘we couldn’t fulfil the orders’.  

 

The experience was clearly giving the pupils practical experience which made them think 

about enterprise concepts. For instance the ‘finance director’ explained: 

 

I like doing it (finance) all myself. It is quicker though if we do it as a team.  
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The commitment of the youngsters was very high The ‘the managing director’ explained 

that when he was in hospital he insisted that the others emailed him to keep him up to 

date with what was happening in the company. 

 
 

9) Conclusion  

The research is underway and on target. Interviews with the enterprise co-ordinators   

have provided essential data on the context of what is happening in enterprise education 

in schools.  The interviews with the pupils plus the questionnaires provide useful 

understanding of the impact on the learner of the enterprise activities they are involved 

with at the start of Key Stage 4.  
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